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Abstract

Hending programs at present are insufficient to meet the needs

¢ the beginning reader. This study examined the position af

phontes anstruction or direct s411l anstruction within the contest

2f a4 neaming-bascd approach to  reading instruction, Heading

Chetrpoe toon has shifted from basal realer, phonios based program to
A whole  languade, meaning-based Often the

approash. phounaos

st ras tion has been eliminated. A total of 21 Diret grade students
participated an ths study. Tweive students recelved instraction in
jhonsos whitioe ten red e1ved anstruction following a meanind tinserd
Currd utum. All were administered a phonles test ard a reading
tewt . Hennlte tndacated that there was An ine rease 100 hoth Jronps
therease n reading :*-:;".-r'e's witih the

phoonies < cores and a slight

S0 that had e phonaes nstructian,
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Towsking yowr goodness, I am liie a man

who turns a Tetter over 1n hi1s hand

Ang you mrght think th!s was because the hand
was unfamilrar but, truth 18, the mar

Has =ne.er ~agd a letter from anyone,

Ar? now he s both afrarg of what 1t ma2ans
Ard ashamad because he has no other means

-

T Frnd ouwt what 't says than to ask someonre,

srs rcle could have left the farm to bFam,

Or ks parents Jred before he sent them worc,

Or tre dark girl changed and want him for beloved.
Afrard and letter-proud, he keeps 1t wmith him,
wha' wowld you call his feeling for the words

That kespn ham rich and orphaned and beloved”

Wrllram Mereg-tr
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Irtroduction

Reading 1nstruction at the first grade level s 1nadeguate n
meeting the needs of all students in an 1nner city environment.
The reading program 1s tased on whole language technigues with a
smatter 'ng of word attack ski1lls that seem random ana
ynconsigtent, After three months of instruction, students have a
‘smited s:ight word vocabulary and 1imited skills 1n decoding
words, particularly 1n the phronetic realm, A child might be able
to use Ppicture and context clues to come up with a word that
makes sense but often is not the actual reading word. Olher
di1stricts promote more phonics based reading programs whioh
produce students who can successfully decode words and 1n
addition are more fluent readers than my own students., In
response to this difference, this study explores the success cf

who'le Janguage and phonetic reading methods.

Sratement of the Probliem;

what 15 the position of phonics 1nstruction or direct skr1]
-nstruction within the context of a meaning based approach to
reading nstruction? Phonics 1nstruction refers to the part of
readtng 1nstruction that helps the learner understand that
letters 1n words represent speech sounds and which sound 13
associated with which letter, Phonics 15 a strategy of sounding

sut words or syllables that have not been seen before. If the
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word 'tself 1s 1m the studert’s exPerience the studert wil' he
able to lape} trnat e-pertance with a spec fic word., Dhirect
instruction refers to the actual teach'ng cf i1solated reading
s¥17's noan evplicit lesson, Meaning-based apprcach to reading
16 the a~t ot creating mean:ng from a text. Tne whole language
appreach supports thoyg rtocus. Students jearn to read, not as the
—ummutat on of 5kr1°s acquired through direct 1nstruction, but
practice a-Ju ' red trhrough experience 1n reading whole stories,

poems andg other units of reading.

Rationaie

Peading profiotercy 1s 1mportant 't academic suCless v al'
suhject areac as well as for reading pleasure. The mgre
effact i ety a student can decodz, comprehend and create mean’'ng
frum a text, the mare proficient the child will be at reading.

Thus., an effective reading crogram is fundamenta! for readers at
al' ‘eve's. Becoming_ a Nation of PReaders (1985) lays the
fhundalion that a phorics-only based reading program 1s not
erough to create meaning from prant. In an effort to bring
mean-ng 'nto reading, educators such as Goodman (1983} began to
develup alternative reading programs such as the "whole Language
approach whick have emphacized comprehansion. In the process,

w111 or phonizs 1nstruction has often been 'gnored or even

el m rated from reading programs, even desprte the recommencatior
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from research that skr1's ynstructicn has an ‘mportant part o a
sol g reading program. The 1s5sue becomes what s the pasttran ot
CHORICS INSLrWLtOR 1N a mean'ng based approach to reading

Tnetrultion,

mogtory, Backgroung

Tre debate on effuct . ve reaging strategres has been ongoing.
For many years eduiators relred on the basal reader to teach
vy 'd-er to read. Research sndicated that many students were able
t . pronetisatly sound out words but had 1:1ttle or no
~amprekengion of the text they were fead:ng. In aggition, basa’
readers were ften artificral and stilted 'n nature. The whole
language *technigues were designed to give children real
literature which had meaning., This would Serve to motivate
creldren to understand language ‘or language’s sake and to hetter
omprehend text material

At 1ts most extreme, whole language reading programs Jontan
T ttle ur no phonatic decoding strategies resulting 'n a
sttuation where students can perhaps comprehend the deeper
meaning of a text when read to but cannot decode enough worls to
read the text 1ndependanti,. The guestion 1s, therefore, whatl s
the balance point between phonetic or direct ski111 nstruction
and whole lamguage read-ng technigues that wi!l best he’'n

«hildren reate meaning from a tert”

Q ~
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Lrterature Review

whole panguage and Language Experience Apprcaches

Stah) and Miller (198%) reviewed studies of whcle
‘arguage and language experence approaches and basa' reader
approaches. They examined 49 studres ON this topic. They reported
trnat 'n ki1ndaergarten whole tanguage and 'anguage experierce
approaches may be more effective than in first grade, whereas 1n
tirat grade the approaches had simitar resuits,

Sownirg ‘as cited 1n Stahl & Miller, 1389 1dentfied
three stages 1n reading: a cognitive phase, a mastering phase
and an automaticity phase, The cognitive phase 1s the beginning
crint awareness stage where words are linked tc printed mater "a’
as well! as oral l'anguage. The whcle language process as far as
pxpngtng chyldren to print appears to be more effective thar
peoncrs practioe at th's point.

The master ng phase Downing links with the beg nn'ng
stages of reading., Stahl ard Miller found that at th's stage
nasal and whole language approaches become more ejua’l 1n
effart veness 1n student surcess, except 1n Tow 'ncome areas. In
‘ow SoCl0econmomic communities, the basa! approach 15 mare
effarti,e than whole language approaches.

s.tomaticrty refers to the phase where skills are

prart--ed unt-1 they can be performed automatically, Because

io
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the rusearchers limited therr study to kindergarten and first
grade, thney could not evaluate the effectiveness of the basai or
whole language approaches,

"he authors are cautious about some whole language
agproaches. These approaches (o not lake 1into accour.t. an
intermadiate stage that ch)'dren go through n wnich direct and
systematic phonics 1natructicn assist them tn mastering word
recognition, They recommend that good reading instructior shou'd
ynclude the goal that children become effective 'n creating
meanirg from texts 1n addition to the goal of having direct sk !l
snetruction and reading aloud toc children,

Nne of the limitations that Stah! and Milier point out
with the meta aralys’s 15 that 1t was 1imited to studies of
rirdergarten and first grade. Wwhole 1anguagef1énguage experence
approaches may be more effective once children have emerged from
the mastering stage.

Arother l'imitation was that rescarchers often use
sthnugraphic studies Lo support whola language approaches whichk
are broad based rn scope. Stah! and Mirller suggest limiting
future research to 1solated components of beginning reading

programs.

Reading Achtevement
E'drege (13381} compared students 'n a mod'fi1ed whole

language :zlassroom which had i5 minutes of phonicg *nstruction a

11
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gay with stuge: T3 1n a basal reading program. He found that the
studaents 10 the modified whole language classroom made greater
garns nophantos, vocabulary, reading comprehension, and total
read ng achievement than siugents 1n the basal program,
Ni-~holossn's . 1991) study, reevaluated the research study
., kennetr Goodmar :as ctted by Nichaloson), Goodman foungd that
‘mildren made 60%-R0% fewer errors when reading words n context
as comparet with reading words 1n an 1sclated list. Nicho'!son
wanterd to see f the effect of crder had anything to do with
Socdmar's ruesults. Goodman had chyldren read a 11st of words and
trhen read the words 1n context., Nicholson conducted two
e.per 'ments, In tne first he switched the order of Goodman’s
awper 1menrt by having children read the target words n context
and then 1~ list form, Here, he found that chilgren's scores were
hrgher wren raading the Jists. In the second experiment,
Nicholson replicated the order of Geodman's experyment and found
resuits si1mi1lar te Goodman's. This, Nicho!son reported, ingicates
that the ciass'c study of Goodman overemphas:ied the pusitive
effects of context.

Nicholoson setected 100 stugents from twe suburban schocls
in a regronal city of New lealand. The schools drew on a wide
sociloeconomic base. The subjlects yncluded 32 six-year olds. 134
saver year nids, and 34 eight-year olds. There were %3 girls and

47 boyss. Within each age group, there were s1milar numbers of

)
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gocd, awerage, and poor readers, aAs determined on Lhe DAastE of
reagding levels provided by the schools, These scores were cnecked
for ascuracy against the prose test that was with'n the study.

Ch+ dren were asked to first read passages 1n conte:t and
sher read the same material 1n l1:st form, This was done opposthe
to what Socdman had donme 'r hts oraiginal study. The passages were
c1'ustrated, Just as the- were n the first study. The T1sts were
+he passages typed bachwards witn the tast word to the frret n
cert 2al columns., Children were tested individually and given
reading passages that matchecd tre1r reading ability. The passage
was read one day and then a few days later the chi1ld read the
Tigt fForm,

The tests were scored by marking all errors except se’f-
rorrections. Omissions and additions were congidered errors.
ciffarences 1n @rror scores were compared n terms of raw sicre
d:fferences ard percent gains, T-tests were used to analyre
sCOres.

The results 1ndicated that the average 6- and 7-year c'd
readers made s1gmificant gains when reading the words 1n contert.
The 6- and T-year old good readers, as well as the B-year o'd
average made no significant gains, angd the A-year old good
readers gaitned significantly when reading the words 1n tist form,

Nicholson then repeated the same test except reversed the
- rder uf the tests. First he had children read the l:st forms and

ther read the prose passages. Ninety-se/en students were used

13

(€)

ERIC

B o e



@S
i

Phonics Instruction I

from a g fferent suburbarn school 1n the same c 'ty as 'n
erperiment ', The students came from a predominately middlie-c lass
nase. The group 1ncluded 33 six-year olds, 34 seven year olds,
and 30 eigrt-year olds. There were 47 girle ana 5C boys.

The reading leveis were checked for poor, average, and hign on
*ve basis of senyor staff Judgement and school test scores as
we'll as the prose test within the study.

ke design and procedure was the same as the first except
trat tre 115t and context order was reversed and that the six-
sear olds n this study were tested within the same week whereas
the sever and e'ght-year olds had to wa’'t longer to be retested.
The scores were analyzed 'n the same manner as the first.

The results showed that most groups made signif:icant ga'ns
ir. reading the wcrds when 1n context except for the 7- and 8-
year ©'c¢d gocd readers. They showsd no significant gains,

As Nrchplsorn suggests, Goodman's findings might have o.er
emphasized the affects of context. Good readers do nut seem to
rely on context as much as poor readers which perhaps meanrns that
they are relying on other decoding skills to get at the word.

Byrne and Fielding~Barnsiey (1391} found that training in
ohoneme 1denti1ty Increased preschootlers’ achievement :n
1gent1f¥ying phonemes. In 2ddition, the trained group ach-eved
higher reading scores cn the werd 1dentification, A small group
.f students, though, who d'd wel! 1n 1dent1fy ng phonemes dhd

poar'y on the word recognition test. The researchers concluded

o 11
ERIC
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that =»nowledge cf phoneme 1denttity and knowledge of letter sounas
are necessar, but not sufficient conditions for acqu:ring
functional use of tne alphabetic princaiple.

Reutze'! arnd Cooter (1930C) compared twe basal reading
slassrooms with two whole language classrooms to find out f
reading achievement d:ffered between the two groups. They found
thyt students taught bywhole language approaches had comparable
cr better s-sres on traditional reading achievement tests tran

wtudents taught by basal readi'ng approaches.

Pronet . Instruction

Foorman, Francis, Libermar, & Novy (1321) 'n a study <f s1»
first grade classrooms showed that when teachers used more
letter -sound nstruction 1n teaching reading, student sLores
improved from 20% to 51% accuracy 1n reagding irragular words from
the teginning of the year tu the end of the year. whrereas those
~lassrooms using less letter-sound nstruction only 1mproved from
17% to 35%. In additicn, 1n reading regular words, those ciasses
W§ing more letter-sound 1nstruction moved from Aan accuracy rate
~f 31% to BO%, whereas those that d'd not 1ncreased from 30% tc

ENY.

Fractices 1n the Clasgroom
aroff 11932 points cut that the furor over whether pronos

‘nstruct on helps read:ng achrevement has forced educators to

15
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ook at phorics programs and rmpro.e and charge tc prov:de a

cetter program,

There are four areas cf growth trat Sroff idertifies. The
f:rat s Vl-mguistic accuracy. Former basal readers and
1nstructor’'s manua'ls had errars which T-nguists ident fied as
wear phontos ngtrutticorn. 45 3 result, publishers nave hired

Trgut s T make sure that these errcors are caught and weeded

tesong, because of the attacks against prontcs tastruction,
eJuratnrs hawe come to have a more reali1sti1c judgement on what
prgnmetys sr 15 can gu for reading achievement. Prsrics sar talp
a n1ld to make an approximats pronouncration of a new word, but
can not be espected to apply toc all words,

Trrrd, ocverlearning a rule 1s st131 a prob’em, Because
teacters are unsure when a child has learred a rule, they mare
nare that each ch:'d 'earns everything even thaugh a .hi'd ma,
already vhow tne rule. Groff recommends more rel:ab’le, vaisd and
systematic testing tkat can 814 the teacher 1n moy-ng mare
rap1dly through & phonics program,

Fourth, expl ctt phonicg Yhstruction does not seer Lo 'mpsde
deve’opment of phounics sk11ls and so teachers car use 'mpi-cit
and explicit phomics instruction to enharce reading achievement .,
Groff corcludes that rather than ask the guest:cr »f wrether

prantes sk lls sheu’d be taught the guesticn shou'd be how.,

16
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Tracntenbuyrg (1990 argues that effect -ve reag'ng nrograms
compine the stre~gths of both who'le language and phor-is
persce.t1.es, She recommends a whole-part-who'le seguence in
teacrimg reacding 1n which first there s a reading, comprehendlng
and ernio,'ng a ‘iterature selection, then a focused phonic skl
Cmstructicn component, and firally, applying the new phonic gk}
to read-ng another literature selectron.

Tracrterburg cauticns that phonics nstruction sFhoulid a'm to
tea-r only the most important and regular sound-symbo!

e atomship ard this approach should be used discrimirat:ing’y
ard selectively. In gther words, teachers should apply drrect
inetrulticr as reeded.

ipregel (1992) Tists the tenefits of whole lTanguajge and
direct instruction and makes suggestions on how o combine the
two., According to Spiregel, whole languagje has liberated teazhert
are -v1lgdren to use a vartety of materials and activities Lo
e :re 'iteracy and play with language. Furthermore, whole
‘ang.uage has brought together three components ¢f 1rterac,,
wroting, children's literature, and authentic forms of
assessment,

5piege’! alssc points out the advantages of systematc drrect
‘ngtruction of sk 11s, With direct instruction leachers can use
gual-priented lessons to provide students with reading strategles
ard enough pract ce to apply those strategles effectrve'y. In

acgition, lower soclroeconomic children who do nct have aLcess Lo
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print roon oang Thrterats enyironments, ha.e a more drffscult time
At acguiring the swk1'1's necessary to read. They need the benefits
nF drrelt 4k 11 cmsteLcrtror to relp tmem breaw the code of
readiag.

vooumzinmg the Swe oapproaches, Spiege’l suggests tnat
drrest rstruction does not need Yo he a skill and dr'l approacsn
cut can be app’'ed with authentic, whole mater-~als. Furthermore,
whcle 'anguage advocates making fu'l! use of tre teachab’e mnoment.
Urrect nst-uction carm make full use =f tris 1mportact learninrg
process wattle alsse proerding an osvora'' scope of where students
13 Teachers are beading and 2nsur2 that 3kl 's are Covered Lo
erabtae rollcen o read.

MCTr a3 MoCracken 2800 states that phonils Jeais with
tre sounds of the ‘anguage and chat cvrldren need %o learn to use
the scungs to areate mearairg from oworgs and passages. {n teaching
hw pr'nt works, ske po1nts oyt three oomponents: one, the sound-
‘etter relat srahipn, two, the seguenciry of letters, 1rd finally,
tve patterns *rat are 'n words, These 5k 1's need to ke taught
Firocs o arg trar Lt 'rtc practice.

Arthyr Helman (19393 ) says that phonscs 1s not a methcod of

*aashieg bLt rather a way a ohild solyes a word that s noct oa

[

A ght word and shogld be thought «f a3 one stratagy "N he’niyrg
*ra bejyrorirg reyies Yo decda rew wordn . He gnderstards tnat
epaltrg oA o gettong meanc g but Goirts oyt that 'earning to read

s more thars trnat . For the beg - nning regader <can understard what

1%
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words mean tut ras drfFficulty 1dentifying what the word s,
Heviman 1dentrfres three sktlls a ch:ld needs to acqQuire n order
to halp bhim decode words. One, the ch 1a should master and apply
tetter~-sound retationships. Two, a cht1ld needs to enlarge her
5'gnt vord vocabulary and three, a chi1ld should use contest ¢ ltues
Lo roeiCe sciutions to new words., Heillman says severa’l times
that Tthe optimum amount 5f phonics tnstruct on a chila shou i
receive, 15 the minimum amount a chi'l'd needs to become a-

‘ngependant reader.,

Crscussion

Raesearch resu’lts are mired on which approach 18 more
effeztrve 'n reading achievement, whole ‘anguage or phonirs, For
exampi e, Reutzel and Cocper found that whole l'anguage classroomy
Fad brgler reading achlevement scores whereas Foorman et, a’.
showed that more letter-sound instruction clagssgrooms had pettet
results.

Eart of the difficulty liles 1n that researchers seem to
think 1t 18 an ei1ther/or propostition rather tharn see'ng both as
garts of the whole., Each has 1ts place 1n assisting the beginning
reager to take a text and derive meaning from 1t.

Stan' and Miller's study points to varipous stages of reading
n wh'on 3ne approach 1s more effective 1n one stage and anatner
15 mure effective n another. Although a bridge betweenr the two

approaches begins to be burlt 1n that each has 115 season, there

i Na
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15 g++11 a serse, after reacdiag thelr study that the aphroa.nes
car not be wsed simultanecusly.

Ryrne and Fie'ding-Barnsley’'s conclustors shouid direct
sdusators towar? weaying the two approaches together, wrle
phontcs s 1mpoartant, 1t needs ¢ be one of ya-ous strategles ta
ans &t the ear'y reader within a mear-ng based reading
regtructyanal program,

Lestrer problem seems Lo be the blases (owards and against
tha .aruus approaches., For example, many whole language
oropore~ts fear that there will be a reversal to the drill and
+21Y practices of earlier years. AS Groff points out, phonics
1rstruction has Jeveloped and matured over the years. Cne good
:varge 18 that many teachers have a more r@alistic view of wnat
pronics can really ach'eve and see that 't s not A3 magica’
foarmaala,

As Trachtenburg, Spiegel, McCracken, and Heliman altl say,
reading 'nstructi'on needs to combine the best of both. Both
strategi1es give the bDeginning reader sk111s needed to decode new
words and create meaning out of a text. Some chilidren wi1ll need
more phonte skilis and others wiltl need more real literature
erperiern . to become betler readers, but a&l! children need the
whole program rather than just part of the program to be
auccassful.

There are few studies Lo show what the effect of phorntcs s

with'n a who'le language, mesanting hased 1nstruct onal program.

20
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['gdredge’s study attempted tc coross that bridge by compar'ng a
moc1f¥1ed wnole language classToom with a basal! approach. H's
reswlits irdi-ate that i1ndeed a combinmatyon of the two seems to be
more effe-t-ve tran cust a straignt basal classroom. This present
study seeks to digscover whether phonics instruct on mares Aa

g-ffarwurce within a whole language classroum.

Metrods ang Procedures

Twenty-stv students from a low, urban socroeconom o sckhon?
asc g Lre-tested on three tests: a phonics test, a reading test,
@ a reacd'ng comprehension test. The phonics test came from the
Lrudent s Houwghton Mifflin placement survey bocklets., The teacher
ca1d a word and children were to circle the correct word. The
proaret - r akt 'l was blends toc which the chiy'dren hag had no
erposure Lo up until this time. The phonics test was g ven 7n a
gro.p settirn3. The reading test was of a never seen before text
40 om tveor Moughton Mofflin reader. Each chi’d read the momplete
tert whntle teacher recoirded miscues,

“he first reading passage contatned 177 words. Scoring
“n.~',8d4 marving all errors Including OM1§570NS N which words
ware skipped because of drfficulty or not being not'ced and
sLbatitutons 1nm which text was raplaced by other words. Self-
~nrraections were not counted As errors,

srudents were placed 'nto two heterogeneous groups. aroup A
rereived two weeks of 1nstruction on using context clues o
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-ropate meaning from the text. Group B recerved tws woeks of
phantog ynstruction of the blends ch, wh, sh, ard th, Crudents
were £ rgt taught to recogntze the blend, then use 1t 1n decoding
wiords, ard then appiying thaeir new sk¥ki1lls 1 tests tnat they were
reaing,

A+r the end of two weeks, cLh groupe were tested orn o a
rronace angd reagdng. Aga'n the phonizs test rame from the
st.dent's nlacement survey booklet and the text had rnot beer reag
before. The te«t this t-me ronta'ned 196 words,

Paw sccres were averaged for each group and tne staniara

de. 3% in fourd,

Groun. A
Sub et Prorics Test Readyng Test
P.oe Post Pre Fest
[ 2 64/’177 40/‘-96
' 17,21 20721 21,177 31,7196
7 19/ 18/21 16§/177 15/1986
$13 15/21 16,21 68/ 177 T471936
5 /21 19/21 327117 3051986
$1E 19/21 20/21 6/117 1/136
$'7 18/21 20/21 197177 20/198
#t9 19,21 18/21 41/,1717 43,196
#20 e 16721 g0, 177 66/196
#23 13/21 ta/s21 66,177 42/196
#27 18/21 2121 K3/177 75/19¢%
= 1D n o= 10 n o= 11 n - M
x = 15.9 x = 18.5 x = 42.27 x = 43,45
sD = 3.5 sh = 1.8 sD = 2411 85D - 16.324
22
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Group B
. 172 R I 1T A
t B SoovrT 16198
#4 1T 16,21 BECOTTT a7 19
e AR 2o/ 270477 170196
$9 2100 R A ST AN ] 2
[ A vE I 16,721 35 77 47 /1886
(I 12721 1201 a4, 177 £T.196
3 TE§/21 TE S KD/ T £1,194
A t7Ts20 20701 £9/1°7 RE S1ag
$o R R AW 44 /177 LE,1QE
£.5 G A o4 1 2E
L 1402 207521 a7 21096
$.3 T80T 2001 T nEC3E
. et =T T B " t e
" . {F » oz 18 A 4. 46 v oz T .CR
nooos 2,22 302 2027 ehor T RN (S OS

Reiw bty

The res.lts 1ndicate that there was an "oorease r Groun Ala
chontls SLores and a slight tncrease n reading SCCres, Th's
group was not evposed tooany phorics rratruction withan thal two
wowe teome peviod erxcept for two 40 minute L ome pericds v oa
Ctrputer tab which exposed all studerts ' thisg e-per mert Lo
iyt al consgonants.

Group B'S phonics scores show there was ar "norease ard Lhe
readinyg scores seemed to have stayed static., Agair, this group
received thirty minutes of phonics rnstructian a day within a

meani1ng based reading program.
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“he biggest drawback of tris study was the ‘ength of tme.
Wl wBEES "5 NCT etought time to give a <lear proture of how
effoit-we direct phontc nstruction s, In future studres a
“angee time period of pernhaps severa! morths or ever a year wou
e more appropriate,
Yyerall this study 'ndrcates that there seams to be no
meffpren e made with phonet o INSLTUCLION. yet, as students were

be'rg lested, 1L was Clear that most stugents, Doth e Grogp &

g Group B, were using scunding owbl skrils Lo agstgt Lhem an
Jecodirg oofamilrar words. The best readers used a combirat-on of
the twy, Yre middle group eitther ased context or honics
strategres to attack an unfamiliar word, and the Towast group
cpemad toorely on phonics as theyr on’y strategy. In additron,
thas lowest group would only use phonics strategles on the
Syt a’ constorant and ther guess at the word rather than
attempting to sound out the whole word. This was 1h counbrast to
*he higr grout and some of the middle groun students whi wiu'ld
sound uut the whole word. Two students, who were ntttall, part
o€ the gtudy, were dropped because they were unabtle to read any
part of the text evcept for some isc’ated words. Of these two
Lhtidre, one child has been absent 38 days of the first 96 days
F g-hon! and the second has Leen ' school 20 days. Both

.

hildren wspent limitecd time n kindergarten. Both have had itttle

erpusure to literature and even less of phonics 1nstructicon.

Qo 24
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Reneas L% and LY 16 stud, do not show as (et any Truly
onC uSt.¢ resuits that eirtrier phuntos o wnole janguage melhod:
are petter, Ratnmer, 1t points toward an yntegratel reading

Carcseulam, ne, where bothooare part of a prograrm to nelp oa Lt

[

reate meariog fromoa test. whole languagye methods have Jone
ctarer great servoLes n o that Tt allicws crolgren to play wote
Targ.age, see the arger priture, and enjoy literature. But
Lot tnmtralton nas Tty place as wall, 1t g-ves oF-"Jrar e
G vt gelspher a test and begin becoming indepencant reader:,
Yrat sk idren use zome form of pronscs Lo help them dercvle Cew
w.r 15 wmeems e, ident hut how muct phontoo A ¢hvid reeds N order
s re.ome 4 better reader 5 yet un:lear. As thosg study showd,
thart, minytes a day additional phonies rngtruction does not ceem
© make 3 great Jifference. 5S¢ perhaps a shorter amcunt F tome
would be suffircrent,

Tvore.iewing vari1ous phontis programs, the MoCracrers
approach Lo prornics seems to be sound, The. see phorics wo im0
tme spelling program and that attua’ ‘netryctroral time Le o

mire than ' .e minutes per day. Then, the eryld 15t apply what
was Laught 1n readirg and most especi1ally 1n writing. The
reagoning behind this 15 that phonics grves a ch 1l some bhutidirg
Elocks to move forward 1n tne reading ang writing process.
whather five minutes <f phonics 1nstruction s sufficent,

carticutarty 1n Yow-ncome teaching environments, 15 perhaps

tebatable. Although, the ‘deal amount of time to spend or phorics

O 9 S
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oror s wroetd e lear, It shoultd
peginnng reader Lo Lreate meaning
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onsonant Clusters
1. O fray O play
2. O puck () pulp

3.

() camp

() catch

(O stay
O pump
() canned

4. (O thick O pick O flick
s. (O fill O fig O fist
1. ) pray o tlay (> day
2 ) frame ) flame () shame
3. ) bent i best ) beck
3. ) bud ) but () bunk
5. 7 frank ) plank (O thank
K 1. cab O cad () cap
2. ) shook ) brook (O nook
3. ) stay () bray O gray
4. O sled () fed (O bed
5. (O pale (O bale (O shale
L 1. O fray ") shay (O bray
2. (O flaw () craw (O paw
3. () dril) O still (O chill
3 7 chide " slide () tide
5. ) stall T gall () squall
6. () smog ) bog O flog

N
{J hug

(O flank

() cask
(D cook
O hay

(O wed
() scale

(O clay
(O thaw

awit 1 & SLIRAVEY
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Phonics Instructhion as

Appengi> B

Sample of Reading Test
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1389 Houghion Mattin ( ompany

Read the story. Then circle the answers to

the questions.

Mr. Robot

“Come in. Bear!" said Duck.

“You're just in time for lunch.”

"What do you have here, Duck?™

asked Bear.

This 1s Mr. Robot! " said Duck.
“He's going to work for me. He will
make a nice lunch for us.

Mr. Robot, go getlunch.™

[ like Mr. Robot.™ said Bear.
"*He can make lunch for me anytime!

May | please have a little more?™

“"You may have all you want, Bear,”
Duck said. *Go, Mr. Robot. Bring

Bear some more lunch.”

——— e e — ———

LITERARY READER BOOW 1
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“This is fun. Duck!"’ said Bear.
*Mr. Robot makes a good lunch.”

**Would you like some more?"™
asked Duck.

*Oh. no. thank you."" said Bear.

I have had much too much lunch!™

Duck said. ** You may go now., Mr,
Robot. We don’t need any more
lunch.”

“Duck! " said Bear. "*Look at Mr.

Robot now. He's bringing us some soup! ™

“No. Mr. Robot!™ said Duck.
"I didn’t ask you to bring us soup.

We don’t want any more lunch!™

“Duck!" said Bear. ‘‘Look at Mr.

Robot now. He's bringing us more lunch! "™

**Oh. no! Oh. no!"" said Duck.
“Why are vou doing this, Mr. Robot?
You are bringing too much!

We don’t want anv more lunch'™

>

8 PLACEMENT SURVEY LITERARY READER BOOK 1
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